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Learner Profile
My tutee is Yoseok, a 29 year old male PhD student from Jinju, South Korea.  Jinju is a smaller city with a population of about 300,000.  It is located in southern Korea, about an hour from the coast.  Yoseok is in his first year in the Civil Engineering program at Penn State University.  Apart from his Civil Engineering courses, he is taking ESL 115G American Oral English for ITAs I, because his advisor wants him to improve his English skills (particularly speaking) in preparation for the doctoral candidacy exam.  
Yoseok has studied English in Korea since middle school (about 11 years old.)  His teachers of English were all native Korean speakers; he did not have any native English speakers as teachers.  His English classes in Korea focused on reading, listening, and writing (in that order.)  They rarely practiced speaking.  This is most likely because the standardized English tests that the students must pass do not include speaking; they mainly involve reading and listening.  In Korea, English is often necessary in the business world.  Having better English would give Yoseok an advantage over other candidates with similar qualifications.  
Most of Yoseok’s social connections outside of the classroom thus far have been through the Korean Church in State College.  With his friends, then, Yoseok speaks in his native language.  He uses English when necessary, but Korean when possible.  When I asked Yoseok his feelings about English, he responded with, “Honestly?  I hate English.”  Yoseok elaborated by saying that he finds English too difficult.  For Yoseok, one of the challenges to improving his English is his motivation.  Yoseok is not particularly internally motivated to learn/improve his English.  He learned English in school because it was required for all students.  He is only working to improve his English now because better English is necessary for him to succeed in his course studies.  Yoseok’s goals with the English language are related to intelligibility.  Besides being skilled enough in English to succeed in the classroom, he would like to achieve intelligibility in every day life; his goal is not native-like proficiency.  
Intelligibility was originally thought to be “a one-way process in which non-native speakers are striving to make themselves understood by native speakers whose prerogative it was to decide what is intelligible and what is not.” (Jenkins 2000: 70)  However, we know now that this view is too limited.  Intelligibility also involves action on the part of the listener, who must concentrate on receiving, understanding, and interpreting meaning.  
Yoseok is aware of the pronunciation errors and mistakes that he makes, and he can pronounce them correctly in isolation.  The challenge now is to practice the correct pronunciation in fluent speech.  In our conversations, communication breakdown does not occur very often.  However, this is due in part to my listening as a tutor and also because I have become accustomed to his speech patterns and errors in pronunciation.  While he may be understood in these contexts, I know he has more difficulty in less structured situations.  Yoseok is in a stage of interlanguage where he is able to focus on either form or meaning, but not both simultaneously.  When isolating sounds or words he is able to devote his attention to form, but when trying to produce ideas he must concentrate on meaning.  

Diagnostic Analysis

Yoseok’s pronunciation is generally intelligible and comprehensible.  However, instances of communication breakdown do occur, particularly during spontaneous, casual speech.  In order to determine exactly when (during what type of speech) and where (at what location in a syllable, word, or phrase) these issues occur, I have recorded Yoseok using different types of speech:  citation, formal, and casual.  To record a sample of citation speech, I asked Yoseok to read lists of minimal pairs.  For each sound, I included minimal pairs that presented that sound in different locations (at the beginning or end of a word, for example.)  This was done to help me narrow down the exact source and site of the issue.  
Those that were most problematic were /z/, /r/, and /l/.  The /z/ was somewhat problematic in all locations of a word, but especially when word initial.  Some examples of these are:  zip(/ʤɪp/, zoom(/ʤʌm/, and zoo(/ʒuw/.  Conversely, he pronounced zoo correctly in another example.  Of the problematic consonant sounds, I found his substitution of /ʤ/ for /z/ most confusing as a listener.  I speculate that this substitution is related to his L1; Korean does not have a /z/ sound.  (information about the sounds of Korean in Wikipedia:  http://en.wikipedia.org/wiki/Korean_language#Sounds) 
The /l/ was challenging for Yoseok in all locations; perhaps most challenging was the word final dark /l/.  Some examples of the initial /l/ are log(/rak/, leather(/wɛðər/, and lock(/rak/.  When the word log appeared again on the minimal pairs list, it was pronounced correctly.   As you can see with the log(/rak/ example, he does occasionally have problems with word final devoicing, almost exclusively with /g/.  Some examples of the /l/ in final position are hall(/hal/ (not dark /l/), wall(/wər/, and wall(/wəl/.  
Yoseok has the most trouble with the /r/ in word initial position.  Some examples include:  rolled(/lowd/, rip(/lɪp/, rink(/wɪnk/, rug(/lʊg/, and rake(/leyk/.  Sometimes he manages to self-correct; at other times he pronounces the sound correctly when made aware of the problem.  The Korean language has a sound that is between an /l/ and an /r/, but is more similar to the /l/.  For that reason, the /l/ is a little bit easier for Yoseok to produce than the /r/.   As for him pronouncing and mispronouncing the same word at seemingly random points, I would speculate that is simply a part of the developmental process of language learning.  
After reviewing minimal pairs of vowels, it was determined that the most problematic vowel sounds for Yoseok were:  /æ/ vs. /ɛ/, /iy/ vs. /ɪ/, /uw/ vs. /ʊ/, and /ow/ vs. /a/.  The distinction between almost all of these minimal pairs (excluding /æ/ vs. /ɛ/) is laxness.  The vowels are produced in the same location, at the same height, and possess the same roundedness, but one is tense and one is lax.  Yoseok tends to produce the tense vowel for both words.  

Yoseok found the vowels more difficult to learn than the consonants, and I found them more difficult to teach.  There were a few instances where, even after many examples and explanations, I failed to help him pronounce the minimal pair correctly.  The distinction between /æ/ and /ɛ/ was quite difficult.  In several of these pairs (e.g. bag/beg, tan/ten, bad/bed), the vowels in all of the words sounded like /æ/.  
The /ow/ and /a/ were also challenging.  Yoseok sometimes had trouble making the /ow/ sound long enough.  Both words sounded like they had the vowel /ow/.  For example, coal and call both sounded like /kowl/ and low and law both sounded like /low/.  The minimal pair uw/ʊ was problematic as well.  In most of the examples, both words sounded like they contained the longer vowel /uw/.  Some examples include:  fool/full, pool/pull, and who’d/hood.  The Korean language does not contain an /ʊ/, /æ/, or /ɪ/ sound.  That fact probably affects Yoseok’s abilities to pronounce vowels correctly in English.  
In order to assess Yoseok’s abilities in formal speech, he was recorded reading the Diagnostic Test:  Segmentals & Suprasegmentals given to us in class.  Provided below is an excerpt of the transcription of this reading.  

wɛn ə pərsən frʌm ənəɾər kʌntriy kʌms tuw stʌdiy æn ͡lɪv ɪn ðə yuwnaydəd steyts hiy owr ʃiy hæz tuw fayn ðə ænsər tuw mɛniy kwɛsʧʌn.  ðæt pərsən hæz mɛniy pwabləmz tuw θɪnk əbawt.  wʌt ar mowst əprowpriyeyt klæsəz tuw teyk.  


There are several interesting things occurring in this speech sample.  Firstly, there is a flap in the word /ənəɾər/.  In his citation speech, both th sounds were pronounced accurately (in all environments), but here the /ð/ sound is replaced by a flap.  The /r/ sound located in the consonant cluster in problems has been substituted with a /w/ sound.  The word appropriate has been mispronounced as /əprowpriyeyt/.  An issue from other parts of the text was the /z/ sound.  In words with a word central /z/ sound, such as residence, easy, and usually, the /z/ was replaced with /ʤ/.  
The speaker’s syllable stress was accurate, but the rhythm was not native-like.  Pauses after end punctuation were not long enough, and the intonation did not fall enough after a period.  In order to record a sample of casual speech, I just encouraged Yoseok to talk continuously for about fifteen minutes.  I did not have a particular topic in mind, but rather let him bring up whichever subject he wanted.  Most of the (mostly one-sided) conversation revolved around Yoseok’s presentations for class.  Below is a short excerpt of transcription from the recording.  I’ve also included a transcription in regular font in case his speech in IPA is difficult to understand.


ðɪs dey wiy al əv kləsmeyts gɪv də ɪndɪvɪʤəl ͡pwɛsənteyʃən ʌbawt deyər meyʤər.  ay dɪd.  ækʧiy deyər ar fowr piypəl həv də gɪv ðə priysənteyʃən.  may tərn ɪz lɛst—læst.  Ay ʤəstə meyk ðə pawərpoyn.  


This day we all of classmates give the individual presentation about their major.  I did.  Actually, there are four people have to give the presentation.  My turn is last.  I just make the PowerPoint.  


There are many observations to be made about this data.  Firstly, Yoseok pronounces the /ð/ sound correctly at times and incorrectly at others (e.g. this(ðɪs but their( deyər).  I would conjecture that this is a developmental error, because he pronounces and mispronounces the same word (the).  Also observable is Yoseok’s struggle with the /æ/ sound.  He pronounces the sound correctly in the word actually, but replaces it with the schwa in the word classmates, and self-repairs in the word last.  On the other hand, his intonation needs some practice—particularly falling intonation.  

In conclusion, there are several phonological patterns that emerge in Yoseok’s speech.  The word initial /z/, /r/, and /l/ present problems.  The /z/ is generally replaced by the /ʤ/ sound, and the /r/ and /l/ are switched or replaced with /w/.  The word final (dark) /l/ is also problematic.  The tense/lax vowel distinction is very difficult for Yoseok; when communication breakdown occurs it is almost always related to this vowel distinction.  Some of these issues are related to the Korean language as L1, and others are developmental in nature.  These patterns are the areas that should receive the most focus in pedagogical intervention.  
Lesson Plan

              I would like to work with my tutee on distinguishing between the two vowels /æ/ and /ɛ/.  I know from the Diagnostic Analysis that this particular distinction is quite problematic for him.  His ESL teacher has also made a comment to him that he should work on /æ/ and /ɛ/.  One reason for this difficulty is that Korean does not have both of these sounds.  Korean has one sound that is between the two, but closer to /ɛ/ sound.  
In our lessons, we have done an overview of the vowels and some minimal pairs with vowels, including the /æ/ vs. /ɛ/.  However, I don’t think my tutee fully grasped the distinction, so I would like to go more in depth with those particular vowels in this lesson.  For each activity, I would like to provide to my tutee at least a basic explanation of why I have chosen that activity.  I will explain the correct production of the two vowels to the best of my ability, then practice minimal pairs with him, starting with individual words and scaffolding until he works at the sentence level.  Then I want him to practice a more communicative activity using more casual speech, and finally do a type of assessment activity.  I have chosen these specific activities because I believe they are explicit and will be most helpful to explain and practice the /æ/ vs. /ɛ/ distinction.  Below is a brief summary of my lesson plan.
Objective:  Tutee will be able to distinguish the aural difference between /æ/ and /ɛ/, and will be able to produce the difference orally when paying attention to form in the activities.  

Introduction and Explanation of Sounds: (~15 minutes) Begin by introducing the topic of the lesson:  /æ/ vs. /ɛ/.  To heighten his awareness of how different vowels are produced (and to do some warm-up practice with the mouth), move through the entire set of front vowels, beginning with the high vowels.  iy(ɪ (ey( ɛ ( æ.  Go to the University of Iowa’s Phonetics:  The Sounds of Spoken English webpage (http://www.uiowa.edu/~acadtech/phonetics/#) and bring up the diagram of the front vowels /æ/ and /ɛ/.  
Minimal Pairs—Individual Word Reception and Production Practice: (~10 min.)  Match minimal pair words with pictures.  First the tutor reads the word and the tutee indicates the correct picture, then they switch roles.

Minimal Pairs--Sentence Reception and Production Practice: (~10 min.)  Choose the correct minimal pair word that was read in the sentence.  First the tutor reads the sentences and the tutee indicates the correct word, then they switch roles.
Intensive Sound Production Practice at the Sentence Level: (~10 min.)  Tutee reads several sentences containing the /æ/ sound, then sentences containing the /ɛ/ sound, and finally sentences containing both sounds.
Free Practice: (~15 min.) Tutee must give directions to the tutor based on a map containing /æ/ and /ɛ/ sounds.
Conclusion and Assessment:  Tutor should wrap-up the lesson, emphasizing the importance of the distinction between the sounds.  Assessment will be ongoing throughout the lesson, and will again occur in the next lesson.  At the beginning of the next lesson, the tutee will read several sentences containing both targeted sounds, and the tutor will provide feedback about his pronunciation.
Evaluation


Overall, the lesson plan was fairly successful in achieving the objective.  The tutee was able to produce the targeted sounds correctly in the assessment that was completed in the following lesson.  The explanations of the sounds were mostly effective, and the tutee found the minimal pair activities particularly helpful.  Although I judged the lesson plan to be fairly effective, I would make a few alterations if I were to do it again.  I would probably choose a different communicative activity.  The map activity was not as successful as I had hoped.  The tutee pronounced the sounds correctly, but I don’t feel that the activity was a realistic measure of his success.  The tutee also found the map activity a bit impractical and was not as enthusiastic about it as the other activities.  In the end, however, Yoseok appeared to understand the different ways in which the two sounds are produced.  I do not presume that he completely acquired the sounds correctly, but his awareness level of the distinction between the target sounds has been raised, and I hope he will continue to practice the sounds in the future.
In the other tutoring sessions throughout the semester, Yoseok and I covered other problematic areas from the Diagnostic Analysis.  The following include some of the issues we practiced: falling intonation, /r/ vs. /l/ distinction, the /z/ sound, and distinguishing lax and tense vowels.  During the lessons, he was able to produce the sounds and intonation correctly, but I do not know if he continued this production outside of the tutoring sessions.  He did begin to self-correct with the /r/ and /l/ distinction, which is a good indication of progress.  
Conclusion
These tutoring sessions have been a learning experience for both my tutee and me.  I have learned different ways of teaching segmentals and suprasegmentals as well as what activities are most effective for the tutee.  I have learned what sounds might be difficult for a non-native speaker, and several strategies for explaining and practicing these sounds.  Also, motivation is an important factor in a learner’s progression; a student who is not highly motivated will find accurate pronunciation very difficult to acquire.  As a tutor, I could improve upon my strategies for helping the tutee outside of the tutoring session.  In working with Yoseok, I did not monitor his speech outside of the lessons, so I did not know if he was able to use the sounds correctly in casual speech, or if he was able to self-correct.  If I were to work with him again, I would like to have him record his speech outside of the tutoring session, and have him listen to the recording to practice self-correction. 
Both Yoseok and I have progressed through these tutoring sessions.  Yoseok has become more aware of his pronunciation difficulties, and I learned different strategies for teaching them.  I would like to research more about strategies for teaching correct pronunciation in casual speech, as this seems to be the most difficult for learners.  I also wonder if studies have been done about the implications of motivation level on a student’s success in pronunciation.  As a tutor, what can I do to improve my students’ motivation levels?  In addition to the experience I have gained from these tutoring sessions, answering these questions would help make me a more effective teacher. 
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